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Abstrak: Kecemasan dan self-efficacy pengajar dalam empat keterampilan bahasa

Kata Kunci:

Abstract:

Inggris mengambil peran penting dalam mensukseskan kegiatan
pembelajaran di kelas. Dengan demikian, penelitian ini bertujuan untuk
menguji pengaruh kecemasan dan self-efficacy pengajar terhadap
penguasaan keterampilan bahasa Inggris mereka. Penguasaan
keterampilan bahasa Inggris para guru didasarkan pada Skor TOEIC
mereka. Ada 68 teacher di salah satu politeknik penerbangan yang
berpartisipasi secara sukarela dalam penelitian ini. Data diperoleh dengan
menggunakan Skala Kecemasan Bahasa Asing (FLAS) dan Skala
Kemanjuran Diri Bahasa Asing (FLSS). Nilai TOEIC dosen dikategorikan
ke dalam enam tingkatan yaitu novice, elementery, intermediate, basic
working skills, advanced working skills, dan general professional skills.
Data yang diperoleh dianalisis dengan menggunakan teknik deskriptif-
kuantitatif. Hasil penelitian menunjukkan bahwa tidak ada pengaruh yang
signifikan dari kecemasan guru dalam bahasa Inggris terhadap
penguasaan keterampilan bahasa Inggris mereka. Temuan lain
mengungkapkan pengaruh yang signifikan dari efikasi diri pengajar dalam
menguasai bahasa Inggris terhadap penguasaan keterampilan bahasa
Inggris mereka. Hasil ini diharapkan dapat menjadi sumber pemikiran
yang dapat dipercaya bahwa memulai program pengembangan efikasi diri
pengajar dalam penguasaan bahasa Inggris dapat meningkatkan
penguasaan keterampilan bahasa Inggris mereka.

kecemasan, penguasaan keterampilan bahasa Inggris, self-efficacy guru
bahasa Indonesia, skor TOEIC

Teachers’ anxiety and self-efficacy in four English skills take an important
role in succeeding the classroom learning activities. Thus, this study
aimed to examine the effect of teachers’ anxiety and self-efficacy on their
English skills mastery. The teachers’ English skills mastery was based on
their TOEIC Scores. There were 65 teachers at one of the state
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polytechnics who participated voluntarily in the study. Data were
obtained using Foreign Language Anxiety Scale (FLAS) and Foreign
Language Self-Efficacy Scale (FLSS). Lecturers’ TOEIC scores were
categorized into six levels namely novice, elementary, intermediate, basic
working proficiency, advanced working proficiency, and general
professional proficiency. The obtained data were analyzed using the
descriptive-quantitative technique. The results showed that there was no
notable effect of teachers’ anxiety in English on their English skills
mastery. Another finding revealed a significant effect of teachers’ self-
efficacy in mastering English on their English skills mastery. These results
are expected to be a reliable source of rationales that initiating a
development program of teachers’ self-efficacy in mastering English
could enhance their English skills mastery.

anxieties, English skills mastery, Indonesian teachers’ self-efficacy,

TOEIC score

Introduction

English has been an
international communication medium in
many professional fields covering
business, social networking, and
education. It has affected multilayers of
society’s needs and has been a valuable
part to advance everyone's living quality
(Anandari, 2015). For many years,
many studies on foreign language
phobia (FL) have been conducted. Many
of them revealed the connection
between foreign language anxiety and
the target language achievement (Al-
Mahroogi & Denman, 2015). Whereas,
some others discovered a favorable
relationship and, even, no relationship at
all. Teachers refer to those with their
specialties and  participation in
conducting qualified education
fields(Tentama & Riskiyana, 2020)

In learning a second/foreign
language, fear, stress, and nervousness
can hinder students’ learning motivation
and might have a negative influence on
their academic performance. Language

learning anxiety refers to a particular
anxiety reaction where students only
experience it in certain circumstances
(Horwitz, Horwitz, & Cope, 1986).
Foreign language anxiety is often
understood as the conditions in learning
a foreign language where students feel
so obliged to appropriate it that triggers
thoughts and beliefs of incapacitation
and unsuccessful mastery (Macintyre,
1995). Serious language phobia can lead
to issues with self-esteem and risk-
taking abilities, ultimately impeding
second language proficiency (Lachica &
Lachica, 2019).

In  connection with social
cognitive theory, the term self-efficacy
relates to "belief in an individual's
organizational abilities and carry out the
occurrence needed to create a given
achievement" (Horwitz, et al., 1986),
which later serves as a better predictor
of student’s performance. Self-efficacy
is defined as a person's confidence in his
ability to complete a specific task based
on his competence (Pajares, 1996). Self-
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efficacy has been one of the most
examined issues in the field of
psychology. It has affected the
psychological state of a person,
behavior, as well as motivation (Lachica
& Lachica, 2019). It might positively
and negatively influence a person's
attitude depending on one’s impression
of perceived abilities associated with a
specific task. Previous successes might
increase one's self-efficacy, whereas
failure decreases it. Self-efficacy has
also impacted the observation of other
people performing the same job, which
is also known as the representative
impression (Bandura, 1977).
Representative impression provides one
with the opportunity to examine and
contrast themselves with those high
achievers. This result conveys that
competent models teach effective skills
and strategies to observers and transmit
knowledge (Bandura, 1997), which
further increases self-efficacy and
competence. One’s physiological and
emotional states also have an impact on
the growth of his self-efficacy (Qudsyi
& Putri, 2016). For instance, fear is
found to be inversely related to self-
efficacy (Woodrow, 2011). Among the
groups of inspiration influencing some
variables (i.e., intrinsic motivation,
extrinsic  motivation, task value,
learning control, self-efficacy, and test
anxiety), self-efficacy is the aspect that
significantly predicts one’s
performance. A student has a higher
likelihood of using more self-regulatory
and exhibiting self-control that leads to
a higher learning attainment (Komarraju
& Nadler, 2013).

There have been many studies
examining anxiety and self-efficacy in
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mastering English skills, however, most
of them dealt with student’s issues
(Komarraju & Nadler, 2013; Latif &
Binti, 2015; Pajares, 1996; Qudsyi &
Putri, 2016). Vocational education
conducted under the Ministry of
Transportation, especially those in the
field of aviation, must be standardized
by ICAOQ.

The theory of foreign language
anxiety is much influenced by self-
response, confidence, sense, and
deportment  associated  with  the
language learning lesson (Horwitz, et
al.,, 1986). Some argue that foreign
language anxiety is the most important
issue in a language class (Djafri &
Wimbarti, 2018; Liu & Wu, 2021;
Torres & Turner, 2016). English
teachers have to assist English language
learners to get the benefit from their
learning process. Anxiety is an
important element that sets up the
fruitfulness of the language learning
(Aydin, Harputlu, C\celik, Us\ctuk, &
Giizel, 2017; Aydin, et al., 2016;
Sparks, Patton, & Luebbers, 2018).
Serious language anxiety can lead to
issues with self-esteem, confidence, and
risk-taking ability to ultimately limiting
the second language proficiency (Yassin
& Razak, 2017).

Self-efficacy, as defined by an
individual’s belief of self-senses and
behavior, is predisposed as a result of a
specific circumstance (Li-Yun &
Lynch, 2019; Ma, Du, & Liu, 2018;
Khamyon & Eamoraphan, 2020;
Kosti¢-Bobanovi¢, 2020; Zheng, Jyh-
Chong Liang, & Chin-Chung, 2017;
Goudarz, Fariborz, & Akram, 2020).
Bandura (1977) conveys that self-
efficacy is self-guided in character and
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lineated toward noticed competencies
designated specific assignments, of
which it can be effective predictors of
actions.

Methods

There were 68 teachers at
Politeknik ~ Penerbangan  Surabaya
involved in this descriptive-quantitative
study. They participated in the study
voluntarily.

Foreign Language Anxiety
Scale (FLAS) and Foreign Language
Self-Efficacy Scale (FLSS) with four
classifications of anxieties in writing,
reading, listening, and speaking were
used to reveal teachers’ anxiety in
mastering English skills (Torres &
Turner, 2016).

Results and Discussion

This section presented the
impact of teachers’ anxiety and self-
efficacy on their English skills. Table 2
shows the teacher’s classification based
on their TOEIC.

Table 2. Teachers” TOEIC Levels

TOEIC Levels N
Novice 5
Elementary 7
Intermediate 14
Basic Working Proficiency 21
Advance Working 10
Proficiency 11
General Professional

Proficiency

Normal PP Plot of Regression Standardized Residual
_ Dependent Variable: TOEIC LEVEL

Expected Cum Prob

Observed Cum Prob

Figure 1. Results of Normality Test

Figure 1 shows the normality
plot of regression. It could be concluded
that the distribution of points in the table
was approaching an unbroken line so
that the data were distributed normally.
The outcomes of the F test illustrated the
value of the prob. F count (sig.) By
Table 3, the value of p was smaller than
the significance level of 0.05, so that the
estimated linear regression model was
suitable to be used to explain the result
of anxiety and self-efficacy in mastering
English  on  teachers’ English
proficiency.

Table 3 shows that the prob
value. t count of the independent
variable English language anxiety of
0.953 was greater than 0.05, so that
existed no significant effect between
English language anxiety and English
skills from the standpoint of the
teachers. Moreover, self-efficacy in
mastering English had a significant
effect on the prob value. t count of the
independent variable self-efficacy of
0.001, which was smaller than 0.05.

Table 3. The Effect of Teachers’ Anxiety and Self-Efficacy on Their English Mastery

Variables R Std. p Label
Error
English language anxiety -.138 2.298 953 Very small
effect
Self-efficacy in  Mastering  2.651 544 .000  Very big effect

English
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Teachers’ English Anxiety

Table 4. Results of Descriptive Statistics
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Variables TOEIC Level M Std. Deviation N
English Novice 37.2000 15.68328 5
language Elementary 33.5000 14.36396 7
anxiety Intermediate 26.4444 12.03983 14
Basic Working Proficiency 31.8333 14.19470 21
Advance Working Proficiency 22.4000 12.11610 10
General Professional Proficiency ~ 14.0000 13.03847 11
Self- Novice 153.0093 32.87379 5
efficacy in  Elementary 163.7554 33.69338 7
mastering  Intermediate 166.3444 33.28030 14
English Basic Working Proficiency 195.0983 35.56789 21
Advance Working Proficiency 160.3888 33.03423 10
General Professional Proficiency  187.3847 34.94223 11

Table 4 describes that those
who had the highest level of anxiety in
mastering English were the beginner or
novice group with a TOEIC score of 10-
250. The strength of this group of
beginners in terms of reading was that
they were able to find correct answers to
factual questions when less reading was
needed and when the language style
used in the composition suited the
required information. They could grasp
less difficult vocabulary as well as
general phrases and grasp the most
familiar grammar when less reading was
necessary. The weakness in terms of
reading conveyed by this group was the
fact that they failed to make conclusions
about the information in the written text.
They could not get factual information
paraphrased by relying solely on
referring to words or phrases within the
composition to address particular
guestions and could not relate the
information even in one sentence. They
only understood limited vocabularies,
not even understanding easy grammar

constructions when other language
features were indeed important.
Meanwhile, from their listening skills,
they understood one sentence of the
main idea of a photo. Sometimes, they
knew the main idea, objective, and the
context of longer oral text if such
information was complemented by
many repetitions and easy vocabularies.
They understood detailed shorter
conversations and photo descriptions if
vocabulary was easy and if there was
little text to understand. They knew
detailed longer spoken text when asked
for information that occurred at the
beginning of the end of the composition
and when it suited the words in the oral
text. This group had a weakness in that
they less mastered the main idea,
objective, or context of a short
conversation, even the language had
been straightforward and had no
unintended messages. They less
understood the main idea, objective, and
the context of longer oral text when they
were prerequisites to link the messages
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across texts or if the vocabulary was a
little bit difficult. They did not know
detailed short conversations once they
fell difficult to use vocabulary if the
language was syntactically complex.
Moreover, they did not know the details
including the negative constructs and
did not master detailed longer spoken
text when asked for information heard in
the mid of the text, and did not know
paraphrased information or difficult
grammar constructions.

The second position of anxiety
was those with a TOEIC score of 255-
400 was elementary. This group in
terms of reading skills had the strength
that they could generate effective
conclusions  based on  several
compositions. They could find correct
answers to recent questions when the
language used in the composition
carried the message needed. They could
address some factual questions if the
answers were in a simple sentence form
and they ably related the message in one
or two sentences. They understood
vocabularies easily and mostly mastered
intermediate vocabulary levels. They
also knew about common grammar and
could make grammatically correct
choices. They had the disadvantages of
not understanding conclusions that
needed paraphrase or connected to
information. They had acquired few
skills to determine factual information
or message expressed using difficult
vocabulary in a paraphrase mode. They
often relied on looking for words or
phrases that existed in the composition
that accommodated the same words or
phrases in the proposed questions and
usually did not relate the information
outside of the two sentences. They,

further, did not understand difficult
vocabularies along with the meanings of
less frequently-used words or idioms.
They wusually could not differ the
meanings of related words and did not
know more difficult, complex, or
unfamiliar grammars.

The third position in terms of
language anxiety was the group basic
working proficiency with a TOEIC
score of 605-780. This group had power
from reading skills that could deduce the
main ideas and objectives of the written
text. Moreover, they could make
conclusions. They knew the meanings
and understood factual messages in the
paraphrased texts. They also could
relate the message across particular
parts of the text as long as the
vocabulary and grammar used within
the composition were more
complicated. They had mastered an
intermediate vocabulary level. They
could also have mastered difficult
vocabularies in certain contexts and
unusual meanings of particular words
and idioms. They could know the
grammar as well as the difficult,
complex, and unusual sentence
constructions. Their weakness is not
linking the information to large areas of
the text. They did not master difficult
vocabulary, the meaning of strange
vocabulary or idiom, and the meaning of
related words.

The fourth position for anxiety
in the language is the intermediate group
with a TOEIC score of 405-600. The
fifth position is advanced working
proficiency with a TOEIC score of 785-
900. In the field of listening, they had
the strength to be able to deduce the
main ideas and goals of written texts and
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can create conclusions about the details.
They  generated meaning  and
understood factual paraphrased
messages. They could also relate the
messages across texts or compositions
and connect the two interconnected
texts. They knew a wide range of
vocabularies, unfamiliar meanings of
words or idioms. They could differ
between closely related word meanings
and know good sentence structures and
difficult, complex, and unusual
grammars. Their weakness was only if
the information tested was very dense or
involved difficult vocabulary. In terms
of listening, they could get the main
ideas, objectives, and the context of a
shorter conversation with a wide range
of vocabularies, although the responses
of the conversation were unpredictable.
They deduced the main idea, objective,
and context of a longer oral text with a
wider vocabulary range. They could
perform such action when the messages
were not supported by many repetitive
or paraphrased words. It was indeed
necessary to connect the messages
across the compositions. They mastered
detailed shorter conversations when
negative constructs were existing, when
the language was too complex, or when
the vocabulary was difficult to use and
grasped detailed longer oral
compositions. They could undertake
those activities even though such
information was necessary to connect to
the entire composition and when such
information was not accommodated by
many repetitions. They understood
many details when the information had
been paraphrased or when negative
forms presented their weakness only if
the grammar or vocabulary was not
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commonly used. The most recent
anxiety group is occupied by the group
general professional proficiency with a
score of 905-990.

Self-efficacy is a theory of
human cognition, motivation, and
emotion. Teachers can increase ELLS'
self-efficacy, language proficiency, and
learning autonomy, teach self-regulated
learning strategies and focus on ELLS'
improvement and mastery of content, all
of which are necessary for their teaching
and learning processes (Roick &
Ringeisen, 2017). Many universities and
programs are designed to offer regular
academic English language courses to
international students and scholars.
These programs, however, continue to
struggle with developing listening and
speaking competency, and many ELLSs
do not acquire English skills quickly
enough to achieve academic success in
college or subsequent life success.
Strategic instructions are effective in
increasing learners' autonomy in
learning (Pajares, 1996; Poulisse, 1991;
Woodrow, 2011) . The more strategies a
learner has, employs, the more self-
efficacious the learner feels
(Zimmerman, et al.,, 2006). Hence,
understanding ELLS' strategies and their
relationship with self-efficacy could
make a significant contribution to ELLS'
successful learning practice (Poulisse,
1991; Tarhini, Hone, & Liu, 2014). The
findings of this study suggest that
teaching students learning strategies,
particularly those that they used the
most frequently, could boost their self-
efficacy. Teachers needed to be aware
of their students' levels of self-efficacy.
Furthermore, teaching-learning
strategies can boost their self-efficacy.
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To improve overall performance,
learners with low self-efficacy should
have their negative attitudes addressed
in the classroom. Strategies are not the
final of language education; rather, they
are suggestions for increasing ELL self-
efficacy and confidence in language
learning Al-Khotaba, Alkhataba,
Abdul-Hamid, & Bashir, 2019).
Students who believe they are capable
of doing well on an academic task are
motivated to perform admirably and
persist in the task for a longer period,
both of which are required for academic
success (Tentama & Riskiyana, 2020).
Self-efficacy beliefs are characterized
by a lack of self-assurance and a sense
of inadequacy. (Rezazadeh & Tavakoli,
2009).

Conclusion

The present study indicates that
the intermediate group with an average
score of 26.4 occupies the fourth level
and basic working proficiency with an
average score of 31.8 in the third place.
On the contrary, by the standard
composition, the basic  working
proficiency group occupies the fourth
position and the third is the intermediate
group. This study shows that the score
of teachers is inversely proportional to
the level of anxiety. The present
research conveys that there is no
statistically  significant relationship
between fear of mastering English and
English skills, of which the skills are
referred to as the level of TOEIC score.
The self-efficacy in mastering English
has a significant effect on teachers’
English skills. The higher a person’s
level of self-efficacy, the better one’s
English skills. Beliefs in a person’s

capacity for organization and carrying
out the occurrence needed to create high
achievement will create higher skill
mastery. Teachers are expected to
contribute to the reduction of students’
anxiety and increase their self-efficacy,
which is very essential because they
have control over management and
classroom rules. The results of this
study are very useful for the world of
education because anxiety is not only
felt by students but also by teachers.
Thus, it is expected to pay more
attention to teachers’ conditions,
especially in overcoming their anxiety
and increasing their self-efficacy.

References
Abdurahman, N. H., & Rizgi, M. A.
(2020). Indonesian  Students'

Strategies To Cope With Foreign
Language Anxiety. Teflon Journal,
31(1), 1-18.
doi:http://dx.doi.org/10.15639/tefli
njournal.v3111/1-18

Al-Mahroogi, R., & Denman, C. J.
(2015). EFL Learners’ Anxieties:
Tertiary-level Strategies among
Omanis. In Bridging the Gap
between Education and
Employment: English Language
Instruction in EFL Contexts (Vol.
198, pp. 215-228).
https://doi.org/https://doi.org/10.37
26/978-3-0351-0842-2

Ambarwati, R., Harja, Y. D., & Thamrin,
S. (2020). The Role of Facilitating
Conditions and User Habits: A Case
of Indonesian Online Learning
Platform. Journal of Asian Finance,
Economics, and Business, 7(10),
481-489.

17



https://doi.org/https://doi.org/10.13
106/jafeb.2020.vol7.n010.481

Ambarwati, R., Lieharyni, D. C. U., &

Multazam, M. T. (2020).
Transparency principle of GUG for
audit it in higher education. Talent
Development and Excellence, 12.

Anandari, C. L. (2015). Indonesian EFL

Students’anxiety In Speech
Production: Possible Causes And
Remedy. Teflon Journal, 26(1), 1-
16.
https://doi.org/.doi.org/10.15639/te
flinjournal.v26i1/1-16

Aydin, S., Harputlu, L., Celik, S. S.,

Ustuk, O., & Giizel, S. (2017). Age,
Gender, And Grade Effect On
Foreign Language Anxiety Among
Children. TEFLIN Journal, 28(2),
133-154. Retrieved from
https://www.proquest.com/scholarl
y-journals/age-gender-grade-effect-
on-foreign-
language/docview/1932293432/se-
2?accountid=50637

Aydin, S., Harputlu, L., Giizel, S., [eyda

Savran yelik, yzgehan Ultuk, &
Geng, D. (2016). A Turkish Version
of Foreign Language Anxiety Scale:
Reliability and Validity. Procedia -
Social and Behavioral Sciences,
232, 250-256.
https://doi.org/https://doi.org/10.10
16/j.sbspro.2016.10.011

Bandura, A. (1977). Self-efficacy:

Toward a unifying theory of
behavioral change. Psychological
Review, 84(2), 191-215.
https://doi.org/https://doi.org/10.10
37/0033-295X.84.2.191

Braza Ocampo, M. (2017). Perceived

Anxiety Of English Learner And
Teacher In A Call Environment

Langit Biru: Jurnal llmiah Aviasi Vol. 16 No. 01 Bulan Februari

ISSN (p) 1979-1534 ISSN (&) 2745-8695

Classroom. PEOPLE: International
Journal of Social Sciences, 3(2),
1209-1226.
https://doi.org/https://dx.doi.org/10.
20319/pijss.2017.32.12091226

Chan, S. H., Abdullah, A. N., & Yusof,

N. B. (2012). Investigating the
construct of anxiety about speaking
skills among ESL tertiary learners.
3L; Language, Linguistics and
Literature, 18(3), 155-166.

Chow, B. W. Y., Chiu, H. T., & Wong,

S. W. L. (2018). Anxiety in reading
and listening to English as a foreign
language in Chinese undergraduate
students.  Language  Teaching
Research, 22(6), 719-738.
https://doi.org/https://doi.org/10.11
77/1362168817702159

Crookall, D. & Oxford, R. L. (1991).

Dealing with anxiety: some
practical activities for language
learner and teacher trainees. In E.K.
Horwitz & D.J. Young (Eds.).
Language Anxiety: From Theory
and Research to Classroom
Implications. Englewood Cliffs, NJ:
Prentice Hall. 141-50.

Djafri, F., & Wimbarti, S. (2018).

Measuring foreign language anxiety
among learners of different foreign
languages: in relation to motivation
and perception of teacher’s
behaviors. Asian-Pacific Journal of
Second and Foreign Language
Education, 3(1).
https://doi.org/10.1186/s40862-
018-0058-y

Fatmawati, D., & Supra, W. (2018).

Measuring foreign language anxiety
among learners of different foreign
languages: In relation to motivation
and perception of teacher’s

18



behaviors. Asian-Pacific Journal of
Second and Foreign Language
Education, 3(1)
doi:http://dx.doi.org/10.1186/s4086
2-018-0058-y

Goudarz, A., Fariborz, N., & Akram, L.

(2020). Exploring the consequences
of teachers’ self-efficacy: A case of
teachers of english as a foreign
language. Asian-Pacific Journal of
Second and Foreign Language
Education, 5(1)
doi:http://dx.doi.org/10.1186/s4086
2-020-00102-1

Hammodeh Ahmad Al-Khotaba, H.,

Ahmed Alkhataba, E. H., Abdul-
Hamid, S., & Bashir, 1. (2019).
Foreign Language  Speaking
Anxiety: A Psycholinguistic Barrier
Affecting Speaking Achievement of
Saudi EFL Learners. Arab World
English Journal, 2(4), 68-74.
https://doi.org/http://dx.doi.org/10.
2139/ssrn.3512637

Horwitz, E. K., Horwitz, M. B., & Cope,

J. (1986). Foreign Language
Classroom Anxiety. The Modern
Language Journal, 70(2), 125-132.
https://doi.org/https://doi.org/10.23
07/327317

John Mark G. Lachica, & Lachica, J. M.

G. (2019). Lift Yourself Up or Dust
Yourself Down: A Phenomenology
of the  Speaking  Anxiety
Experienced by University
Students. Asian EFL Journal, 21(2),
46-71.

Khamyon, S., & Eamoraphan, S. (2020).

A comparative study of grade 7
students’ english reading and
writing self-efficacy for learning
english as a foreign language
according to their academic

Teachers’ Anxiety And Self-Efficacy: The Effect On Their English Skills Mastery

program at saint dominic school,
bangkok. Scholar : Human
Sciences, 12(1), 390. Retrieved
from
https://www.proquest.com/scholarl
y-journals/comparative-study-
grade-7-students-
english/docview/2418942556/se-
2?accountid=50637

Komarraju, M., & Nadler, D. (2013).

Self-efficacy and academic
achievement: Why do implicit
beliefs, goals, and effort regulation
matter? Learning and Individual
Differences, 25, 67-72.
https://doi.org/https://doi.org/10.10
16/j.1indif.2013.01.005

Kosti¢-Bobanovi¢, M. (2020). Perceived

emotional intelligence and self-
efficacy among novice and
experienced  foreign  language

teachers: Znanstveno-strucni
casopis. Ekonomska Istrazivanja,
33(1), 1200-1213.

doi:http://dx.doi.org/10.1080/13316
77X.2019.1710232

Latif, A., & Binti, A. (2015). A Study on

English Language Anxiety among
Adult Learners in  Universiti
Teknologi Malaysia  (UTM).
Procedia - Social and Behavioral
Sciences, 208, 223-232.
https://doi.org/10.1016/j.sbspro.201
5.11.198

Lieharyani, D. C. U., Hari Ginardi, R. V.,

Ambarwati, R., & Multazam, M. T.
(2019). Assessment for good
university governance in higher
education focus on align strategy
business with it at big data era. In
Journal of Physics: Conference
Series (Vol. 1175).

19



https://doi.org/10.1088/1742-
6596/1175/1/012204

Liu, M., & Wu, B. (2021). Teaching

Anxiety and Foreign Language
Anxiety Among Chinese College
English Teachers. {SAGE} Open,
11(2), 215824402110165.
https://doi.org/10.1177/215824402
11016556

Liu, M., & Wu, B. (2021). Teaching

anxiety and foreign language
anxiety among chinese college
english teachers. Sage Open, 11(2)
doi:http://dx.doi.org/10.1177/21582
440211016556

Li-Yun, H., & Lynch, R. (2019). A

correlational-comparative study of
self-efficacy for learning chinese as
A foreign language and chinese
academic achievement of grades 6-
10 students according to their
chinese language proficiency levels
at A trilingual international school
in samut-prakarn, thailand. Scholar:
Human Sciences, 11(2), 56.

Ma, L., Du, X., & Liu, J. (2018). Intrinsic

and extrinsic value for english
learning: Mediation effects of self-
efficacy in chinese EFL context.
Chinese  Journal of Applied
Linguistics, 41(2), 150-168.
doi:http://dx.doi.org/10.1515/cjal-

2018-0009

Macintyre, P. D. (1995). How Does

Anxiety Affect Second Language
Learning? A Reply to Sparks and
Ganschow. The Modern Language
Journal, 79(2), 90-99.
https://doi.org/https://doi.org/10.11
11/j.1540-4781.1995.tb05418.x

Pajares, F. (1996). Self-Efficacy Beliefs

in Academic Settings. Review of
Educational Research, 66(4), 543—

Langit Biru: Jurnal llmiah Aviasi Vol. 16 No. 01 Bulan Februari

ISSN (p) 1979-1534 ISSN (&) 2745-8695

578.
https://doi.org/https://doi.org/10.31
02/00346543066004543

Poulisse, N. (1991). Parry, Thomas S.

and Charles W. Stansfield (eds.).
Language Aptitude Reconsidered.
Language in Education: Theory and
Practice 74. Englewood Cliffs,
{NJ}: {CAL}/Prentice Hall, 1990.
Pp. 265Parry, Thomas S. and
Charles W. Stansfield (eds.).
Language  Aptitud.  Canadian
Modern Language Review, 47(4),
805-807.
https://doi.org/https://doi.org/10.31
38/cmlir.47.4.805

Qudsyi, H., & Putri, M. I. (2016). Self-

efficacy and Anxiety of National
Examination among High School
Students. Procedia - Social and
Behavioral Sciences, 217, 268—-275.
https://doi.org/https://doi.org/10.10
16/j.sbspro.2016.02.082

Rezazadeh, M., & Tavakoli, M. (2009).

Investigating  the  Relationship
among Test Anxiety, Gender,
Academic Achievement and Years
of Study: A Case of Iranian EFL
University  Students.  English
Language Teaching, 2(4), 68-74.
https://doi.org/https://doi.org/10.55
39/elt.v2n4p68

Roick, J., & Ringeisen, T. (2017). Self-

efficacy, test anxiety, and academic
success: A longitudinal validation.
International Journal of Educational
Research, 83, 84-93.
https://doi.org/https://doi.org/10.10
16/j.ijer.2016.12.006

Sparks, R. L., Patton, J., & Luebbers, J.

(2018). L2 anxiety and the foreign
language reading anxiety scale:
Listening to the evidence. Foreign

20



Language Annals, 51(4), 738-762.
https://doi.org/10.1111/flan.12361

Sparks, R. L., Patton, J., & Luebbers, J.

(2018). L2 anxiety and the foreign
language reading anxiety scale:
Listening to the evidence. Foreign
Language Annals, 51(4), 738-762.
doi:http://dx.doi.org/10.1111/flan.1
2361

Talib Ali, T., & Fook Fei, W. (2016).

Foreign  Language  Classroom
Anxiety among lIragi Students and
its Relation With Gender and
Achievement. International Journal
of Applied Linguistics and English
Literature, 6(1), 305-310.
https://doi.org/http://dx.doi.org/10.
7575/aiac.ijalel.v.6n.1p.305

Tarhini, A., Hone, K., & Liu, X. (2014).

Measuring the Moderating Effect of
Gender and Age on E-Learning
Acceptance in  England: A
Structural  Equation  Modeling
Approach for An  Extended
Technology Acceptance Model.
Journal of Educational Computing
Research, 51(2), 163-184.
https://doi.org/https://doi.org/10.21
90/EC.51.2.b

Tentama, F., & Riskiyana, E. R. (2020).

The role of social support and self-
regulation on work readiness among
students in vocational high school.
International Journal of Evaluation
and Research in Education, 9(4),
826-832.
https://doi.org/http://doi.org/10.115
91/ijere.v9i4.20578

Torres, K. M., & Turner, J. E. (2016).

Students’ foreign language anxiety
and self-efficacy beliefs across
different levels of university foreign
language coursework. Journal of

Teachers’ Anxiety And Self-Efficacy: The Effect On Their English Skills Mastery

Spanish Language Teaching, 3(1),
57-73.
https://doi.org/https://doi.org/10.10
80/23247797.2016.1163101

Woodrow, L. (2011). College English

writing affect: Self-efficacy and
anxiety. System, 39(4), 510-522.
https://doi.org/https://doi.org/10.10
16/j.system.2011.10.017

Yassin, A. A., & Norizan, A. R. (2017).

Investigating  the  relationship
between foreign language anxiety in
the four skills and year of study
among yemeni university EFL
learners. 3L, Language, Linguistics,
Literature, 23(3)
doi:http://dx.doi.org/10.17576/3L-
2017-2303-11

Yassin, A. A., & Razak, N. A. (2017).

Investigating The Relationship
Between Foreign Language Anxiety
In The Four Skills and Year of
Study Among Yemeni University
EFL Learners. 3L The Southeast
Asian Journal of English Language
Studies, 23(3), 145-157.
https://doi.org/10.17576/31-2017-
2303-11

Zheng, C., Jyh-Chong Liang, & Chin-

Chung, T. (2017). Validating an
instrument for EFL learners’
sources of self-efficacy, academic
self-efficacy and the relation to
english proficiency. The Asia -
Pacific Education Researcher,
26(6), 329-340.
doi:http://dx.doi.org/10.1007/s4029
9-017-0352-

21



